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Assessment and feedback is where teaching meets learning in terms of pupils’ individual targets and 
reflection on what they have learnt in terms of knowledge, skills and a deeper understanding that is 
transferable to different contexts.  

1. Our Expectations: 

At Florence Melly Community Primary School, we strongly believe that assessment involves both teachers 
and learners using information to improve learning. It is more than marking and feeding back grades to 
students. It involves identifying the next steps for learning as well as having a clear understanding of the 
errors students make and the difficulties they experience. As well as assessing progress and analysing 
responses, we recognise that it is vital that feeding back the outcomes of that assessment is done positively 
and constructively too. Actions to help the learner improve are agreed and teaching methods to meet the 
learner’s identified needs are adapted. This must be done effectively within the lesson if all learners are to 
make progress! Where possible feedback should be collaborative and the value of oral feedback and 
discussions with pupils about what and how they learn should not be underestimated. The main function of  
our daily and weekly assessment is to provide formative information and indicate to pupils: 

(1) Specific aspects of the work in which they have been successful. 
(2) Identify and address errors and misconceptions. 
(3) As appropriate, further challenge pupils to extend or reinforce learning. 
(4) Inform the teacher’s short term planning and short term intervention planning. 
(5) Teacher’s marking and comments can also provide information for parents about the progress their 

child is making and what their strengths and weaknesses are in particular subjects. 

How we ensure our expectations are met: 

2. Whole School Consistency in Assessment, Marking and Feedback: 

(1) Our teachers offer regular written and verbal formative feedback, inline with the school’s 
marking and feedback policy. The policy is clearly displayed in every classroom and on the inside 
cover of every child’s book, in every subject area (See Appendix 1).  

(2) Our teachers use this information to inform their short term planning and short term interventions. 
They are encouraged to plan on the Florence Melly proformas.  

(3) Teacher feedback comments aim to always be as specific and directional as possible so that 
pupils have a clear understanding of what they have done well and what they could improve upon 
further before moving on to the next piece of work.  

(4) Where appropriate, our children will either be given or identify themselves, the criteria to 
be included in a successful piece of work. 

(5) Teacher’s marking and written comments can also provide information for parents/carers about the 
progress their child is making and what their strengths and areas for development are in particular 
subjects. 

(6) The frequency of marking and feedback is dependent on the need and we have no fixed 
rules for our teachers, so long that our pupils are making effective progress and that this is reflected 
in the children’s books. 

(7) Where possible, feedback is collaborative and the value of oral feedback and discussions with 
pupils about what and how they learn is not underestimated.  

(8) We recognise the effectiveness of instant feedback and our teachers are encouraged to 
provide this as a primary method for ensuring effective pupil progress. We feel that this approach 
allows our pupils to reflect and act immediately on the feedback provided.   

(9) We provide our staff with marking boxes which contain all they need to effectively mark pupils’ 
work. 

(10) Staff are encouraged to attend a marking club where staff gather and mark the pupils’ books. 
(11) We allow adequate time for our pupils to reflect on, edit and improve their work through DIRTY 

(Dedicated, Reflection and Improvement) time. During this time, our pupils may be required 
to: 
- correct errors, 
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- improve specific aspects of their work which have been specifically identified by the teacher, TA 
or their peers, 

- add to their original work or use a different strategy, 
- attempt an additional challenge to extend and/or reinforce their learning.  

(12) Our teachers submit termly summative assessment data which is analysed by the 
Assessment Lead and Headteacher as part of our monitoring cycle. This data informs pupil progress 
reviews which occur half termly (formative) and termly (summative). This process gives the SLT and 
Governors an accurate and comprehensive understanding of the quality of education in our school. 
They monitor which individuals or groups of children are making progress and to what degree and 
offer support, in a variety of ways, to ensure all of our pupils make progress.  

(13) Teachers moderate and standardise work frequently in accordance with the schools monitoring 
cycle. This takes place both internally and externally, as part of the Liverpool Assessment Project 
and working with schools in our Learning Network.   

(14) The SLT use pupil progress reviews as a vehicle to discuss progress towards performance 
management targets.  

(15) Child-friendly marking policies are clearly visible in every classroom and the marking policy is 
stuck on the inside cover of ever child’s book as a constant reference for our pupils.  

3. Frequency and Depth of Marking and Feedback  

(1) The frequency of marking and feedback is dependent on the need and we have no fixed 
rules for our teachers, so long that our pupils are making effective progress and that this is reflected 
in the children’s books but we recommend that our children receive feedback on their work no later 
than a lesson after it was completed and handed-in. 

4. Marking and Feedback in English  

In the EYFS, our pupils use ’My Learning Journey’ to show what they have learnt in English. In KS1, our 
pupils have a writing, guided reading/DART, phonics, handwriting and spelling book and in KS2; a writing, 
guided reading/DART, phonics, handwriting, spelling jotter and spelling book.  

In English, staff mark and feedback specific and directional comments, using the appropriate symbols, 
relating to:  

(1) ‘Skills’ work in writing relating to: punctuation, grammar, spelling and text structure and 
organisation. 

(2) Independent application of taught skills through extended writing.  
(3) ‘Skills’ work in reading relating to: word reading, themes and conventions, making inferences, 

comprehension and language and effect in reading.  
(4) Achievements and application of phonic knowledge. 

For additional information about marking symbols specific to English, please refer to (Appendix 1).  

5. Marking and Feedback in Mathematics 

In the EYFS, our pupils use ’My Learning Journey’ to show what they have learnt in maths. In KS1 and KS2, 
our pupils have an individual maths book for their classwork and a whole-class floor book for arithmetic, 
reasoning and problem solving work. 

In maths, staff mark and feedback specific and directional comments, using the appropriate symbols, 
relating to:  

(1) ‘Skills’ work relating to: number and place value, addition and subtraction, multiplication and 
division, fractions and decimals, geometry, statistics and measurement (algebra and ration and 
proportion in Year 6).  

(2) The children’s ability to apply skills which have previously been taught more independently. 

For additional information about marking symbols specific to maths, please refer to (Appendix 1).  
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6. Marking and Feedback in Science and the Foundation Subjects 

In the EYFS, our pupils use ’My Learning Journey’ to show what they have learnt. In KS1 and KS2, our pupils 
have an individual subject books for science, geography, history and religious education. They also have 
sketch pads for art and design and year group floor books for computing, SMSC/British Values and Design 
Technology.   

In foundation subjects, staff mark and feedback specific and directional comments, using the appropriate 
symbols, relating to: 

(1) subject knowledge, skill application, understanding of concepts and where appropriate the 
application of literacy and numeracy skills.  

7. Variations in Marking and Feedback between KS1 and KS2 

Marking and feedback should always be consistent with this policy. It caters for different subjects and 
different age groups of pupils in different ways, in order to be effective and efficient in promoting learning. It 
is our intention to minimise the amount of variation in marking and feedback between KS1 and KS2 to 
ensure consistency across the school. For example, the symbols used in our marking policy are the same for 
KS1 and KS2. However, we recognise that marking and feedback may need to be different in KS1 and KS2 if 
our children are going to access it, learn from it and act on it. This is particularly pertinent in Year 1 where 
many of our pupils may not be able to read written comments in their books and therefore must be provided 
with verbal feedback to progress. A best fit model is always applied in these circumstances to ensure 
that all of our pupils access the feedback necessary to improve and progress.   

8. Our Assessment System 

We collect assessment information every day, in every lesson. Staff use this information to inform their 
short term planning and short term interventions to provide the best possible support for all of our pupils, 
including the more able. Assessment information feeds into longer, periodic assessments which occur termly 
but sometimes, more often. 

We use four main standards to track the attainment of our pupils. This is part of an eight stage model. The 
four main standards are; working below the expected standard, working towards the expected standard, 
working at the expected standard and working at greater depth. These are colour coded and staff often use 
the colour codes when discussing the standards. Within these standards, there are incremental stages for 
both working towards the expected standard and working at the expected standard. These are used to track 
the progress of our pupils. There are no incremental steps for working below the expected standard or 
working at greater depth (see Appendix 2). The progress of pupils working below the expected standard is 
monitored and measured using PIVATS, of which all our teaching staff and teaching assistants have been 
trained.  

We expect our staff to: 

(1) use daily assessment information to inform their short term planning and short term interventions. 
(2) submit periodic trackers on a termly basis, sometimes more often. 
(3) use PIVATS to monitor the progress of the children working below the expected standard.  
(4) be accountable for the judgements they make.  
(5) access frequent internal and external moderation to validate their judgements.  

In addition to the formative assessments, which occur daily, we also use termly summative assessments 
to validate our judgements.  

(6) A selection of past SAT papers and the NFER Test Suite 2 scheme are used on a minimum, termly 
basis. 

(7) Staff are encouraged to plan frequent assessment pieces to help support their judgements.  
(8) Half termly planning will indicate which pieces of work have been identified as assessment pieces 

across a range of subject areas. These pieces are used as part of our internal moderation process.  
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9. Measuring Progress 

Measuring the progress pupils make under the ‘life without levels’ system can be difficult and we have 
established our own method for tracking and measuring progress using both prior attainment from the EYFS 
or KS1 and baseline assessments.  

We expect our staff to: 

(1) ensure that every child makes expected progress; meaning that they remain at the standard 
and incremental point they entered the year group on. This is our minimum expectation. 

(2) use assessment information, including prior attainment, to plan tasks which enable our pupils to 
make ‘more than’ expected progress; this is when a child moves an incremental point within a 
standard but not across standards. For pupils to make ‘more than’ expected progress, it is vital that 
staff understand pupils’ gaps in learning which may involve planning activities which focus on 
objectives from the programmes of study of other year groups. 

(3) use assessment information, including prior attainment, to plan activities which enable our pupils to 
make ‘accelerated’ progress; a positive move across standards. We want all of our pupils to make 
accelerated progress and staff must set high expectations of all pupils to ensure that high 
proportions of pupils achieve this.  

(4) demonstrate a good understanding of pupils’ prior attainment as this is vital when measuring 
progress. Our staff are provided with prior attainment information at the beginning of each 
academic year. Prior attainment is the primary measure used for measuring progress.  

10. Moderation 

The moderation process can include looking at pupils’ work across the half term if the assessment piece is 
considered unrepresentative of typical work. Only after internal moderation has occurred will staff submit 
attainment and progress information on their pupil progress tracking sheets. This information is then 
analysed by the Assessment Lead, Senior Leadership Team and the English and Maths subject leaders before 
being presented to the whole staff and then discussed in phase groups in terms of the cohort and pupil 
groups within the cohort. The presentation of this information may be oral but will be supported by written 
detail and analysis. 

Moderation information is presented to governors. Firstly to the standards and outcomes group and then the 
full governing body.  

The school is a member of both the local network of schools and the Liverpool Assessment Project, who 
meet frequently to moderate the work of pupils.  

11. Pupil Progress Reviews 

The Assessment Lead and Headteacher conduct pupil progress meetings for each teacher, half termly.  End 
of term pupil progress reviews are summative and focus on data. Half termly reviews are formative and 
provide a platform to discuss the progress being made and identify areas for development. Teachers will be 
issued with specific targets, linked to the teaching and learning policy, after each review.  

The pupil progress meetings are not designed to ‘catch teachers out’. They are for the SLT to see, in greater 
detail, what attainment and progress looks like across the school. To recognise the strengths and help 
provide support in areas which need improvement. They provide an opportunity to look at the children’s 
books and talk to them about their learning experiences at Florence Melly. They are to celebrate the success 
stories and analyse what has worked well and what hasn’t had the impact expected. They will provide an 
opportunity for staff to talk about individual cases and children and access any additional support they need 
to ensure your pupils make the progress they need to. 

12. Provision Mapping 

Pupils who are making less than predicted and/or expected progress are supported in a variety of ways.  
Target pupils are identified early in the academic year and are also provided with additional opportunities 
and support to ensure they make accelerated progress. Staff submit comprehensive provision maps 
illustrating the support they offer these pupils on a half-termly basis. It is the responsibility of the SENCO to 
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collate the provision maps, support staff with the delivery of interventions and analyse the impact of the 
interventions. The SENCO creates a whole-school provision map once staff have illustrated what they will be 
providing, additionally, in their own classes to support these pupils.  

Our staff provision map for the most able pupils. A range of interventions are provided for our most able to 
ensure that they are sufficiently challenged and are provided with additional opportunities to demonstrate 
their capacity to work at greater depth. 

(1) Our staff offer two types of intervention - short and medium term.  
(2) Short term interventions focus on those children who struggle to grasp particular concepts 

taught in class throughout the week. They are informed by formative assessment strategies 
used in class. These interventions focus on reading, writing and maths support. Teachers 
complete a weekly intervention provision plan which are issued at the beginning of the week 
and are handed in to the Assessment Lead on a Friday afternoon. The short term interventions 
focus on quick gains. They address immediate issues and gaps in learning identified by the teachers 
from what has been taught during the week. Our Pastoral Care Officer also completes a weekly 
intervention provision plan but the focus of their plan is on the emotional, social and 
behavioural support of our pupils. Teachers are encouraged to liaise with the Pastoral Care 
Officer when they feel support is required to enable children to ultimately fulfil their social and 
academic potential. 

(3) Medium term interventions are offered to children who have been identified as ‘target pupils’ or 
those who are making less than predicted progress Interventions for these pupils take place over a 
longer period of time and are informed by both formative and summative assessments. Class and 
cohort interventions are logged on the whole-school provision map proforma. 

13. Target Setting 

We see target setting is a pivotal aspect of the assessment process. We set targets for both our staff and 
pupils.  

(1) Targets are negotiated with staff at the beginning of the academic year and often form part of the 
performance management arrangements. These targets relate to the progress and attainment of the 
pupils in their classes.  

(2) Pupils also receive targets, every half term or more frequently if need be in English and maths. 
(3) Pupils targets are fastened to the front of each book.  
(4) Pupils will identify (following discussion with their teacher) their individual targets for the half term 

and the teacher and child will agree whether the objective has been met. This process is repeated a 
minimum, every half-term.  

(5) The pupils’ parents are informed of their child’s targets using the agreed proforma (see Appendix 
1).  

14. Monitoring and Evaluation 

We set out our monitoring cycle at the beginning of each academic year. This identifies when book scrutiny 
for all year groups is undertaken in English, maths and foundation subjects. It also identifies when lesson 
observations and/or learning walks occur and when pupil voice is conducted. Monitoring and evaluation is 
conducted a minimum of six times per academic year for the core subject areas by the Subject Leaders, the 
Teaching, Learning and Assessment Lead and/or Phase Leaders.  

Monitoring and evaluation in Science and the foundation subjects is undertaken once a term by those 
Subjects Leaders, the Teaching, Learning and Assessment Lead and/or the Phase Leaders and a written 
report produced as part of the feedback to the SLT, the staff and individuals. The reports identify strengths 
and any future action points. 
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Appendix 2 

We use four main standards to track the attainment of our pupils. This is part of an eight stage model. The 
four main standards are;  

(1) working below the expected standard,  
(2) working towards the expected standard,  
(3) working at the expected standard, 
(4) working at greater depth.  

These are colour coded and staff often use the colour codes when discussing the standards. Within these 
standards, there are incremental stages for both working towards the expected standard and working at the 
expected standard. These are used to track the progress of our pupils. There are no incremental steps for 
working below the expected standard or working at greater depth. The progress of pupils working below the 
expected standard is monitored and measured using PIVATS, of which all our teaching staff and teaching 
assistants have been trained.  

Pupils working Below Expected Standard (1) 

This is a child that is working significantly below the age-related expectation (a Y3 child working within the 
Y1 programme of study). They are significantly behind and have multiple barriers preventing them from 
learning effectively; whether that be an SEND statement or other issues. 

Pupils working Towards Expected Standard (2) 

This is a child working just below their age-related expectations, including working from the programme of 
study for the previous year. E.g. a Y6 child working within the statutory requirements for Y5. The 
incremental stage a child is within this standard depends on whether or not they are accessing the 
curriculum with support, independently or applying their understanding. A child may not be solely working 
within the programme of study from the previous year. They may be accessing some objectives from their 
own age-related expectations but not regularly enough to make an ‘at expected standard’ judgement. 
Teachers professional judgement should always prevail.  

Pupils working At Expected Level (3) 

This is a child who is working within the objectives set out in their age-related programme of study. They are 
consistently accessing the curriculum either with support, independently demonstrating what they have been 
taught or beginning to apply this understanding in other areas of the curriculum. The incremental stage a 
child is within this standard depends on whether or not they are accessing the curriculum with support, 
independently or beginning to apply their understanding. Teachers professional judgement should always 
prevail.  

Pupils working At Greater Depth (4) 

This is a child working beyond the objectives set out in their age-related programme of study. They are 
excelling within their curriculum and consistently and confidently apply their understanding in other areas of 
the curriculum. 

Page !  of !8 8

Standard

1 2 3 4

Below  
Expected  Standard

Working Towards  
Expected Standard

At Expected Standard Working at Greater 
Depth

Points PIVATS Low Middle High Low Middle High


